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Abstract 
 

This quantitative descriptive-correlational research aimed to assess the level of preparedness of public elementary school teachers, stakeholders, 
and learners in the full implementation of full face-to-face learning modality in Santa Cruz East District for SY 2022-2023. The study utilized 
and used a researcher-made instrument in gathering salient data. Purposive sampling was used. This study determined the preparedness of 
teachers, stakeholders, and learners for full implementation of face-to-face learning modality in attaining educational goals and objectives. The 
findings reveal several significant relationships between the level of preparedness and the demographic profile of the respondents that can 
influence the level of preparedness of teachers and learners in various aspects of instruction, delivery, and learning evaluation. However, 
stakeholders’ level of preparedness in terms of learning assistance does not appear to be significantly associated with their demographic profile. 
These results emphasize the importance of considering demographic factors when addressing preparedness in the context of education and 
highlight the need for targeted support and interventions based on specific demographic characteristics. The study recommends that the district 
provides and supports comprehensive training programs for teachers, stakeholders, and learners considering the demographic factors such as age, 
gender, educational attainment and trainings attended.  Overall, the findings of this study aim to promote inclusive, effective, and context-
specific approaches to face-to-face learning, ensuring the preparedness and success of teachers, stakeholders, and learners in Santa Cruz East 
District. 
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INTRODUCTION 

 
The COVID-19 pandemic has had a far-reaching impact on 
education worldwide, necessitating significant changes in 
teaching and learning approaches. This scenario applies to the 
international, national, and local contexts, where governments 
and educational institutions have grappled with the challenges 
posed by the pandemic. Internationally, countries have 
recognized the need to adapt their educational systems in 
response to the COVID-19 pandemic, with a focus on ensuring 
continuity of learning while safeguarding the well-being of 
students and educators. Blended learning, incorporating a 
combination of online and in-person instruction, has emerged 
as a widely adopted approach in this regard. However, while 
various learning modalities have been implemented during the 
pandemic, face-to-face learning is often regarded as the most 
engaging and conducive to effective teaching and learning. 
Therefore, while blended learning has provided necessary 
flexibility and resilience during the pandemic, the benefits and 
effectiveness of face-to-face learning remain widely 
recognized. At the national level, the Philippines, like many 
other countries, has faced the need to modify its educational 
structure to accommodate the circumstances brought about by 
the pandemic. The Department of Education (DepEd) in the 
Philippines, in collaboration with the Department of Health 
(DOH), has taken steps to facilitate the safe resumption of 
face-to-face classes. This includes the authorization of pilot 
face-to-face classes in selected public schools located in low-
risk zones, guided by specific operational guidelines outlined 
in a joint memorandum circular. Within local communities in 
the Philippines, schools and stakeholders have actively 
participated in a trial program for face-to-face learning, 
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demonstrating their commitment to exploring this mode of 
instruction. The monitoring and assessment results of this pilot 
deployment have yielded positive outcomes, contributing to 
the Department of Education's (DepEd) decision to plan for the 
full implementation of face-to-face classes in the upcoming 
School Year 2022-2023. In the Santa Cruz East District of 
Marinduque, there exists a research gap regarding the 
preparedness of teachers, stakeholders, and learners for the full 
implementation of face-to-face classes. While the Department 
of Education (DepEd) has planned for the resumption of in-
person instruction, it is crucial to assess the readiness and 
capacity of the district's educational system to ensure a smooth 
transition and successful implementation. The research aims to 
address this gap by examining the level of preparedness among 
teachers, stakeholders, and learners in the Santa Cruz East 
District. It seeks to investigate the specific challenges and 
needs that may hinder or support the effective implementation 
of face-to-face learning. By identifying these factors, 
appropriate interventions and support mechanisms can be 
developed to address the existing problem. Justifying the 
problem that exists in the Santa Cruz East District, several 
factors contribute to the need for this research. Firstly, the 
unique characteristics and context of the district, such as its 
geographical location and community dynamics, may present 
specific challenges that differ from other areas within 
Marinduque. Understanding these specific challenges is 
essential to tailor interventions that align with the district's 
needs. Additionally, the Santa Cruz East District may face 
infrastructure limitations, resource constraints, or 
communication barriers that can affect the preparedness of 
teachers, stakeholders, and learners for face-to-face learning. 
By conducting research to identify these challenges, 
appropriate strategies and support systems can be established 
to address them effectively. Moreover, the involvement and 



engagement of local stakeholders, including parents, 
community leaders, and local government units, are crucial for 
the successful implementation of face-to-face classes. 
Assessing their level of preparedness and understanding their 
perspectives can help foster collaboration and develop 
initiatives that align with the community's needs and 
aspirations. By filling the research gap in the Santa Cruz East 
District, the findings of this study can inform evidence-based 
decision-making, policy formulation, and resource allocation. 
It can guide the development of targeted interventions and 
capacity-building programs to enhance the preparedness of 
teachers, stakeholders, and learners, leading to improved 
educational outcomes and the overall well-being of the 
district's education system. 
 
Statement of the problem 
 
The purpose of this study is to determine the level of 
preparedness of public elementary school teachers, 
stakeholders, and learners in the Santa Cruz East District for 
the full implementation of Face-to-Face Learning Modality in 
the School Year 2022-2023. 
 
This research aimed to answer specifically the following 
questions: 
 
1. What is the teachers’ and stakeholders’ demographic 

profile in terms of their: 
 Age; 
 Gender; 
 Educational attainment; and 
 Trainings attended? 
 

2. What is the learners’ demographic profile in terms of their: 
 Age; and 
 Gender? 
 

3. What is the level of preparedness of public-school teachers 
in the full implementation of face-to-face learning in terms 
of: 
 Instruction and delivery; and 
 Resources for learning? 
 

4. What is the level of preparedness of stakeholders in the full 
implementation of face-to-face learning in terms of 
learning assistance? 

5.  What is the level of preparedness of learners in the full 
implementation of face-to-face learning in terms of 
learning evaluation? 

6. Is there a significant relationship between the level of 
preparedness of Teachers, Stakeholders, and Learners 
According to each Profile? 

7. What training program can be developed to enhance the 
preparedness of public elementary school teachers, 
stakeholders, and learners for the full implementation of the 
face-to-face learning modality? 

 
RESEARCH METHODOLOGY 
 
This study utilized a quantitative descriptive correlational 
research design. A quantitative descriptive correlational 
research design was used to describe and analyze the 
characteristics, behaviors, and attitudes of the specific 
population or phenomenon under investigation. Its aim was to 

provide a detailed and accurate portrayal of the research 
variables and their relationships. The research was conducted 
specifically in the 19 public elementary schools of the Santa 
Cruz East District, which is one of the nine school districts 
within the Division of Marinduque. The researcher 
intentionally selected this district as the locale of the study to 
ensure that the findings directly benefit the teachers, 
stakeholders, and learners within that specific area. The study 
targeted elementary kindergarten to grade six teachers, 
stakeholders, and learners in all public elementary schools of 
Santa Cruz East District. The population included teachers 
responsible for kindergarten to grade six, stakeholders 
comprising Barangay Captain, Barangay Kagawad, Barangay 
Tanod, Barangay Health Workers, Barangay Nutrition 
Scholars, and parents, as well as kindergarten to grade six 
learners. 
 
The researcher employed purposive sampling, which involved 
selecting participants based on specific criteria relevant to the 
study's objectives. This sampling method allowed for the 
intentional selection of individuals who possessed valuable 
insights and experiences related to the research topic. By using 
purposive sampling, the researcher aimed to gather a sample 
that would provide rich and in-depth information for the study. 
A total of 90 teachers, 250 learners and 553 stakeholders 
served as the respondents of the study. The research instrument 
used in the study is a survey questionnaire designed to gather 
information from different groups of participants: teachers, 
stakeholders, and learners. The questionnaire consists of 
several parts that aim to collect demographic information and 
assess the level of preparedness of each group for the full 
implementation of the face-to-face learning modality.  The 
research instrument used in this study underwent a validation 
process to ensure the accuracy of the responses.  
 
The collected data was analyzed using descriptive-correlational 
statistics to examine the demographics of the respondents and 
their level of preparedness in the full implementation of the 
face-to-face learning modality. The Statistical Package for 
Social Science v.23 (SPSS 23) was utilized as the software tool 
for data analysis. Descriptive statistics such as mean and 
standard deviation, were used to summarize the age 
distribution of teachers and stakeholders. Frequency 
distributions were used to display the distribution of gender, 
educational attainment, and the number of trainings attended 
by the respondents. Descriptive statistics, frequency and 
percentage distributions were also employed to summarize the 
age distribution of learners and display the gender distribution. 
The researcher employed Likert scale analysis to evaluate the 
level of preparedness across different aspects. For teachers, 
their readiness in terms of instruction and delivery was 
assessed, and statistical measures such as mean, standard 
deviation, and frequency distributions were derived from their 
responses. Similarly, the level of preparedness of teachers 
regarding resources for learning was also analyzed using Likert 
scale analysis, with corresponding statistical measures 
calculated. Likewise, stakeholders' preparedness in providing 
learning assistance was evaluated through Likert scale 
analysis, and measures such as mean, standard deviation, and 
frequency distributions were obtained. Lastly, learners' level of 
preparedness in terms of learning evaluation was assessed 
using the same method, and statistical measures including 
mean, standard deviation, and frequency distributions were 
computed. Correlation analysis, specifically the non-
parametric test which is Spearman's rank correlation 

5836                                         International Journal of Science Academic Research, Vol. 04, Issue 06, pp.5835-5842, June, 2023 



coefficient, was employed to examine the relationships 
between the level of preparedness of teachers, stakeholders, 
and learners in the full implementation of face-to-face 
learning. This analysis aimed to determine if there were 
significant correlations between their preparedness levels. The 
results of the normality test provided insights into the 
interdependencies between different stakeholders and their 
preparedness levels. For example, we examined if there was a 
significant correlation between the preparedness of teachers 
and stakeholders, stakeholders and learners, or teachers and 
learners. These findings could inform policymakers and 
educational institutions about the alignment and coordination 
needed among different groups for the successful 
implementation of face-to-face learning. 
 
RESULTS AND DISCUSSION 
 
This research aimed to determine the level of preparedness of 
public elementary school teachers, stakeholders, and learners 
in the Santa Cruz East District for the full implementation of 
Face-to-Face Learning Modality in the School Year 2022-
2023. This study sought to answer specifically the following: 
1) Teachers’ and stakeholders’ demographic profile in terms of 
their: 1.1 age; 1.2 gender; 1.3 educational attainment; and 1.4 
trainings attended; 2) Learners’ demographic profile in terms 
of their: 2.1 age; and 2.3 gender; 3) Level of preparedness of 
public-school teachers in the full implementation of face-to-
face learning in terms of: 3.1. instruction and delivery; and 3.2. 
resources for learning; 4) Level of preparedness of 
stakeholders in the full implementation of face-to-face learning 
in terms of learning assistance; 5) Level of preparedness of 
learners in the full implementation of face-to-face learning in 
terms of learning evaluation; 6) Significant relationship 
between the level of preparedness of Teachers, Stakeholders, 
and Learners According to each Profile; and Training program 
can be developed to enhance the preparedness of public 
elementary school teachers, stakeholders, and learners for the 
full implementation of the face-to-face learning modality. 
Based on the data gathered, the following findings were drawn. 
 
Demographic Profile of the Teachers and Stakeholders  
 
Teachers' Demographic Profile according to Age: Based on 
the data presented, the teachers' demographic profile in terms 
of age shows a diverse distribution across different age groups. 
The majority of teachers comprises 43.80% of the population 
fall within the age range of 25-54 years which is the prime 
working age. This finding suggests a relatively balanced 
representation of teachers within these age groups. 
Furthermore, there is a significant presence of mature working 
age of teachers who are 55-64 years old, accounting for 38.20 
of the total sample. These experienced educators bring 
valuable knowledge and expertise to the teaching profession, 
contributing to the overall quality of education. On the other 
hand, the early working age group of teachers, aged 20-24 
years, represents 16.88% of the total sample. This indicates the 
inclusion of relatively new and early-career teachers who may 
bring fresh perspectives and innovative approaches to the 
classroom. 
 
Teacher's Demographic Profile according to Gender: The 
demographic profile of teachers in terms of gender indicates a 
significant gender disparity within the teaching profession. The 
majority of the teachers in the sample are female, accounting 

for 78.7% of the total respondents. In contrast, male teachers 
comprise only 21.3% of the sample. 
 
Teacher's Demographic Profile According to Educational 
Attainment: The demographic profile of teachers in terms of 
educational attainment reveals that the majority of the 
respondents in the sample are college graduates, accounting for 
47.2% of the total. Another substantial portion of the teachers, 
comprising 44.9%, are college graduates with masters units. A 
smaller percentage of teachers, 7.9%, hold a master's degree. 
 
Teacher's Demographic Profile according to Level of 
Training Attended : The demographic profile of 
teachers in terms of the level of training attended indicates that 
a significant portion of the respondents have received training 
at the division level and regional level, both accounting for 
36.0% of the total. Training at the national level is the next 
most common, with 23.6% of teachers having attended such 
training. A smaller percentage of teachers have attended 
training at the school level (3.4%) and district level (1.1%). 
 
Stakeholders' Demographic Profile according to Age: The 
demographic profile of stakeholders according to age reveals 
that the majority of respondents fall within the age groups of 
55-64 years old (30.92%) and 25-54 years old (28.75%). The 
next largest age group consists of stakeholders aged 51-60 
years old, accounting for 21.2% of the total. Stakeholders aged 
20-24 years old make up 24.77% of the respondents, while 
those above 65 years old represent 15.55%. 
 
Stakeholders' Demographic Profile according to Gender: 
The stakeholders' demographic profile according to gender 
reveals that the majority of respondents are female, accounting 
for 59.3% of the total. In contrast, male stakeholders make up 
40.7% of the respondents. 
 
Stakeholder’s Demographic Profile according to Educational 
Attainment: The majority of stakeholders (58.2%) are college 
graduates, followed by those with college graduate education 
plus masters units (26.4%). A smaller percentage of 
stakeholders hold a master's degree (7.4%), while a few have 
either completed master's degrees with doctoral units (0.2%) or 
fall into the "others" category (7.8%). 
 
Stakeholders' Demographic Profile according to Number of 
Days of Training Attended: It reveals that a significant 
proportion of stakeholders (41.6%) have not received any 
training, while the majority (47.7%) have attended training 
sessions lasting 1-2 days. A smaller percentage of stakeholders 
have participated in longer training programs, with 4.3% 
attending 3-4 days of training and 6.3% having completed 5 or 
more days of training. 
 
Demographic Profile of the Learners  
 
Learners' Demographic Profile in Terms of Age: It shows 
that the majority of the learners (37.98%) fall within the age 
range of 6-8 years old, followed by 9-11 years which 
comprises the 27.91% of the learner respondents, 17.44 % of 5 
years old while the remaining 16.67% are in the age range of 
12-18 years old. 
 
Learners' Demographic Profile in Terms of Gender: The 
study shows that out of the total 258 learners, 38.0% are male 
and 62.0% are female. 
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Level of Preparedness of Public School Teachers in the Full 
Implementation of Face-To-Face Learning in Terms of 
Instruction and Delivery and Resources for Learning 
 
Level of Preparedness of the Teachers in Terms of 
Instruction and Delivery According to Age: Research showed 
that teachers across all age groups generally exhibit a high 
level of preparedness in terms of instruction and delivery. The 
mean scores for each age group range from 3.47 to 3.79, 
indicating that teachers are well-prepared in these aspects. 
 
Level of Preparedness of the Teachers in Terms of 
Instruction and Delivery According to Gender: Analyzing the 
data, it is evident that both male and female teachers exhibit a 
high level of preparedness in terms of instruction and delivery. 
The mean scores for each gender range from 3.42 to 3.71, 
indicating that teachers, regardless of gender, are well-
prepared in these aspects. 
 
Level of Preparedness of the Teachers in Terms of 
Instruction and Delivery According to Educational 
Attainment : The study showed that teachers across all 
educational attainment levels demonstrate a high level of 
preparedness in terms of instruction and delivery. The mean 
scores for each educational attainment range from 3.45 to 4.00, 
indicating that teachers with different educational backgrounds 
are well-prepared in these aspects. 
 
Level of Preparedness of the Teachers in Terms of 
Instruction and Delivery According to Highest Level of 
Training Attended: It is revealed that teachers at all levels of 
training exhibit a varying degree of preparedness in terms of 
instruction and delivery. The mean scores range from 1.67 to 
4.00, indicating differences in the level of preparedness across 
different training levels. 
 
Level of Preparedness of the Teachers in Terms of Resources 
for LearningAccording to Age: Teachers across different age 
groups exhibit varying levels of preparedness in terms of 
resources for learning. The mean scores range from 3.29 to 
3.80, indicating differences in preparedness across age 
categories. 
 
Level of Preparedness of the Teachers in terms of Resources 
for Learning According to Gender: It is observed that both 
male and female teachers demonstrate a relatively high level of 
preparedness in terms of resources for learning. The mean 
scores range from 3.37 to 3.68, indicating a consistent level of 
preparedness across genders. 
 
Level of Preparedness of the Teachers in Terms of Resources 
for Learning According to Educational Attainment: The 
study showed that teachers across different levels of 
educational attainment demonstrate a generally high level of 
preparedness in terms of resources for learning. The mean 
scores range from 3.31 to 3.86, indicating a consistent level of 
preparedness across educational categories. 
 
Level of Preparedness of the Teachers in Terms of Resources 
for Learning According to Highest Level of Training 
Attended: Based on the data gathered, it shows that teachers 
across various training levels demonstrate a generally high 
level of preparedness in terms of resources for learning. The 
mean scores range from 3.00 to 4.00, indicating a consistent 
level of preparedness across the different training categories. 

Level of Preparedness of Stakeholders in the Full 
Implementation of Face-To-Face Learning 
 
Level of Preparedness of Stakeholders in the Full 
Implementation of Face-To-Face Learning in Terms of 
Learning Assistance According to Age: The finding revealed 
that stakeholders across different age groups demonstrate a 
consistent level of preparedness in terms of learning assistance. 
The mean scores range from 3.10 to 3.67, indicating a 
generally high level of preparedness among stakeholders in 
providing learning assistance during face-to-face learning. 
 
Level of Preparedness of Stakeholders in the Full 
Implementation of Face-To-Face Learning in Terms of 
Learning Assistance According to Gender: Upon analyzing 
the data, it can be observed that both male and female 
stakeholders exhibit a similar level of preparedness in terms of 
learning assistance. The mean scores for both genders range 
from 3.15 to 3.35, indicating a consistently high level of 
preparedness among stakeholders regardless of gender. 
 
Level of Preparedness of Stakeholders in the Full 
Implementation of Face-To-Face Learning in Terms of 
Learning Assistance According to Educational Attainment: 
Results show that stakeholders with different levels of 
educational attainment demonstrate a generally high level of 
preparedness in terms of learning assistance. The mean scores 
across different educational attainment categories range from 
2.98 to 3.40, indicating a preparedness level that falls between 
"prepared" and "well-prepared" based on the provided 
descriptions. 
 
Level of Preparedness of Stakeholders in the Full 
implementation of Face-To-Face Learningin Terms of 
Learning Assistance According to Number of Days of 
Training Attended: The study shows that stakeholders who 
attended different numbers of training days exhibit a generally 
high level of preparedness in terms of learning assistance. The 
mean scores across different training attendance categories 
range from 2.91 to 3.46, indicating a preparedness level that 
falls between "prepared" and "well-prepared" based on the 
provided descriptions. 
 
Level of Preparedness of Learners in the Full 
Implementation of Face-To-Face Learning 
 
Level of Preparedness of Learners in the Full 
Implementation of Face-To-Face Learning in Terms of 
Learning Evaluation According to Age: The data gathered 
revealed that learners across different age groups exhibit a 
generally high level of preparedness in terms of learning 
evaluation. The mean scores for each age group range from 
3.34 to 3.73, indicating a preparedness level that falls between 
"prepared" and "well-prepared" based on the provided 
descriptions. 
 
Level of Preparedness of Learners in the Full 
Implementation of Face-To-Face Learning in Terms of 
Learning Evaluation According to Gender: The study 
conducted also showed that both male and female learners 
demonstrate a high level of preparedness in terms of learning 
evaluation. The mean scores for each gender group range from 
3.38 to 3.75, indicating preparedness levels that fall between 
"prepared" and "well-prepared" based on the provided 
descriptions. 
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Significant Difference between the Level of Preparedness 
of Teachers, Stakeholders, and Learners According to each 
Profile 
  
Results of Test for Significant Relationship between the 
Demographic Profile and the Level of Preparedness of 
Teacher in terms of Instruction and Delivery: The results of 
the study suggest that while certain demographic variables, 
such as educational attainment and the number of trainings 
attended, may have a weak to moderate association with the 
level of preparedness of teachers in terms of instruction and 
delivery, age and gender appear to have negligible correlations. 
These findings provide insights into the factors that may 
influence teacher preparedness and could be useful for 
designing targeted interventions or professional development 
programs aimed at enhancing teacher readiness in the 
classroom. 
 
Results of Test for Significant Relationship between the 
Demographic Profile and the Level of Preparedness of 
Teachers in terms of Resources for Learning: The results of 
this study indicate that there is generally a negligible to low 
correlation between age and gender with the level of 
preparedness of teachers in terms of resources for learning. 
However, there appears to be a low to moderate correlation 
between educational attainment and the training grouping 
variable with teacher preparedness. These findings suggest that 
factors such as educational attainment and training grouping 
may play a more significant role in determining the level of 
preparedness among teachers. Nonetheless, it is important to 
consider the specific items within each variable that exhibit 
statistically significant correlations. 
  
Results of Test for Significant Relationship between the 
Demographic Profile and the Level of Preparedness of 
Learners in terms of Learning Evaluation: This study suggest 
that there is generally a negligible correlation between age and 
the level of preparedness of learners in terms of learning 
evaluation. However, gender appears to have a more notable 
relationship with the level of preparedness, indicating a low or 
slight correlation for most aspects of learning evaluation.   
 
Training Program to Enhance the Preparedness of Public 
Elementary School Teachers, Stakeholders, and Learners 
for the Full Implementation of the Face-To-Face Learning 
Modality 
 
Based on the results of the study, a comprehensive training 
program to enhance the preparedness of public elementary 
school teachers, stakeholders, and learners in Santa Cruz East 
District, Marinduque, for face-to-face learning is being 
proposed. The program aims to equip teachers with the 
necessary knowledge and skills for quality instruction, 
stakeholders with the resources to support teachers and 
learners, and learners with the adaptability to the face-to-face 
learning modality. The implementation strategy involves 
conducting the training program in phases, covering topics 
such as the introduction to face-to-face learning, classroom 
management, delivery of quality instruction, resources for 
learning, and support systems. The program will utilize a 
combination of lectures, workshops, simulations, and 
interactive activities, with a maximum of 50 participants per 
batch. The training program will be evaluated through pre- and 
post-training assessments, observation of participants' 
performance in simulations, and feedback from participants 

through evaluation forms and focus group discussions. The 
expected outputs of the program include well-prepared 
teachers, improved classroom management and delivery of 
instruction, enhanced support systems, and increased 
confidence and adaptability of learners in the face-to-face 
learning modality. In addition to the training program, the 
study suggests preparing materials for stakeholders, including 
flyers, informational videos, and a session guide outlining their 
responsibilities. For learners, materials such as flyers, a student 
handbook, and interactive learning materials are recommended 
to support their preparedness for face-to-face learning. A 
sample flyer format for stakeholders is provided, emphasizing 
their role in supporting face-to-face learning and providing 
practical tips. A session guide outline is also included, 
detailing the objectives, content, activities, and timeframes for 
each session of the training program.  
 
Conclusion 
 
Based on the summary of findings, the research does not 
support the hypothesis that there is no significant relationship 
between the level of preparedness of public elementary school 
teachers, stakeholders, and learners in the Santa Cruz East 
District and their readiness for the full implementation of the 
face-to-face learning modality in the School Year 2022-2023. 
The findings reveal several significant relationships between 
the level of preparedness and demographic profiles of teachers 
and learners. Regarding teachers' level of preparedness in 
terms of instruction and delivery, there is a significant 
correlation between age and preparedness in certain aspects. 
Educational attainment and the number of trainings attended 
also show significant correlations with preparedness in specific 
areas. These findings suggest that demographic factors, such as 
age, educational attainment, and training attendance, can 
influence teachers' preparedness in various aspects of 
instruction and delivery. In terms of resources for learning, 
teachers' level of preparedness also shows significant 
correlations with age, educational attainment, and the highest 
level of training attended. Younger teachers, those with higher 
levels of education, and those who have attended higher levels 
of training display higher levels of preparedness. These results 
indicate that certain demographic characteristics contribute to 
teachers' readiness in terms of resources for learning. 
However, stakeholders' level of preparedness in terms of 
learning assistance does not exhibit significant correlations 
with demographic factors. This implies that stakeholders' 
preparedness in supporting face-to-face learning experiences is 
not strongly influenced by their demographic profiles. When 
considering learners' level of preparedness in terms of learning 
evaluation, age and gender demonstrate significant correlations 
with preparedness in certain aspects. These findings indicate 
that the demographic characteristics of learners can influence 
their readiness to actively engage in learning evaluation 
processes. Overall, the findings suggest that demographic 
factors, such as age, educational attainment, and training 
attendance, can influence the level of preparedness of teachers 
and learners in various aspects of instruction, delivery, and 
learning evaluation. However, stakeholders' level of 
preparedness in terms of learning assistance does not appear to 
be significantly associated with their demographic profiles. 
These results emphasize the importance of considering 
demographic factors when addressing preparedness in the 
context of education and highlight the need for targeted 
support and interventions based on specific demographic 
characteristics. 
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